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INTRODUCTION 
The following study is an attempt to di scover the back-
ground experi ence of th!r.d grade children through a test based 
on a selected vocabulary from the Third Grade Reader published 
by Scott , Foresman and Company. 
Children comi ng to the thir d grade bring with them a 
variety of experiences . In addition to the common exper-
iences offered by the first and second grades , the communi ty 
and home provide many additional experiences. Some children 
come from homes which surround them with many opportunities 
for the enrichment of their background. Other s come from 
homes offeri ng little 1n the way of enri chment. To a i d each 
chi ld, it is important that a teacher know and understand 
these differences . 
Therefore, thi s study i s an attempt to d iscover by a 
diagnostic picture test, the experi ence backgrom1d of chil-
dren as measured by their understanding of one hu~dred words 
selected from the thi rd grade basal reader publi shed by 
Scott , Foresman and Company. 
This i s part of a group study. 
CHAPTER I 
SUM~~ OF PREVIOUS RESEARCH 
CHAPTER I 
SU~IT1ARY OF PREVIOUS RESEARCH 
This study is an attempt to discover the experience 
background of children in g r ades one, two , and three through 
di agnostic p icture tests, based on the vocabulary of basal 
readers . 
Defi nit ion of Terms 
Basal Readersl " • •• A series of books or other materi als 
especially suitable for each successive stage of reading 
development . " 
Diagnostic Tests 2 " • • • yi eld i nformation concerni ng 
achi evement in a relatively restricted f i eld, the f i ndi ng of 
diagnosti c instrument reveal specific pupil weaknesses , thus 
providing a bas i s for precise remedi al instruction." 
The Importance of Background Exper i ences of Children 
Research has indicated the importance of background 
experience of children. 
Frush and Delaney3 emphas ize the need for experi ence 
lcarter V. Good. Dictionary of Educat i on . New York: 
McGraw- Hi ll Book Company , 1945. p . 418 . 
2M. E . Broome and others . Effective Readi ng Inst r uc-
tion. New York : McGr aw- Hill Book Company , 1942. 
3M. E . Frush and M. D. Delaney. "Prebook Reading i n the 
First Grade ." National Education Association Journal 19: 
215- 216; October 1930. 
.2 
background before reading rrom books when they say, 
When emphasis is placed on experience as a 
basis for reading, the result is a great readi-
ness for reading in all reading activit i es. The 
pupils are given a vi vid background of interpre-
tation, which makes possible a r i cher enjoyment 
and a more encouraging progress when they read 
from books . 
No child should begin reading i n the text 
until he has a significance of reading , his con-
tacts with books on the table, wor k with charts . 
The child has made pleasant associations wi th 
reading. He has found that even in h i s school-
room there are many kinds of books, and that , one 
kind of interest i ng stories can be found in one 
book and a different kind in another book . He 
sees reading is a natural part of school life. 
That people in general read to find out something 
that they refer to books and printed materials 
for information. 
Grayl classified background of experiences as a per-
sonal factor with a reader's capacity to lear n_, his interests, 
motives , drives and his status physically, socially and emo-
tionally, as being i nfluent ial i n the progress of reading. 
He says, 
\</ i thin the last few years , the importance of 
a fourth di mension of the readiness act has been 
recognized . It is often referred to as the appli-
cation of ideas read to the solution of the pro-
blems . The basic step i nvolved in this phase of 
reading is descri bed as the fusion or integrating 
of ideas read wi th previous experi ence so that new 
i ns i ghts , clearer understandings, rational atti-
tudes , and i mproved pattern of thinki ng and be-
havior result . 
lw. S . Gray. "Growth in 
Its Development Among Youth . 11 
Monographs , No. 72. Chicago: 
October 1950. p . 247. 
-==;;;::==-====-~- -
Understanding of Reading and 
SUPElementary Educational 
University of Chicago Press, 
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. I 
Crooscupl made an extensive survey and analysis of me-
thods and techniques for fostering growth of meaning i n vo-
cabulary. He dealt with problems of meaning vocabulary, how 
meanings are acquired, factors involved in growth on meaning 
vocabulary, extent and rate of vocabulary development and 
vocabulary difficulties. 
A summary of his conclusions are: 
1. Certain limitations appear to be placed upon 
the growth of an individual by his inherent 
endo~rnents, chiefly his intellectual endow-
ments. 
2. Vocabulary growth and development will be de-
termined by the child's experiences as those 
are determined by his material and social en-
vironment. The schools, as a part of the 
material and social environment, can take 
measures to foster growth. 
3. Wide reading and intensive reading will encou-
rage vocabulary grow~h; the schools should 
supply opportunities for both. 
4. Schools which provide for many activities and 
experiences, such as excursions, dramatiza-
tions, constructions, moving p ictures, etc., 
show a more favorable influence on vocabulary 
than schools of other kinds. 
5. Direct instruction of words with "meanings" is 
another provision for adding to child's vo-
cabulary. 
lRichard Crooscup. "A Survey and Analysis of Methods 
and Techniques for Fostering Growth of Meaning Vocabulary." 
Unpublished Master's Thesis, Boston University School of 
Educat ion, Boston, 1940. 
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6. Special treatment should be given to words as 
they appear in meaningful contexts. 
7. A variety of meaningful experiences must be 
utilized in developing such concepts. 
8. The teacher should, by explanations and ex-
amples, relate new words and new thoughts 
to the famil iar experiences of their lives. 
9. A good deal has been done to increase vocabu-
lary teaching, word elements which may help 
him in deriving the meaning of terms contain-
ing these elements. 
Crooscup' s study gave no special consideration to the 
problem of developing meaning vocabulary in the primary 
g rades, with the exception of such techniques as have a 
general usefulness irrespective of grade. 
He has this to say, "~ualitatively, limitation of ex-
perience is perhaps the gTeatest single source of word mean-
ing difficulty in the lower grades." 
Burtonl in formulating characteristics of a good reading 
program in h i s report to the Claremont College Reading Con-
ference, asks these questions and answers them. 
Where did we get, and the dictionary get , 
the store of meanings now used? How did meanings 
- in existence come into existence? A consider-
able number of teachers have never thought of this 
question. A few books on reading and teaching to 
read make no mention of it. The meanings come 
from experience. The nature and the development 
of meani ng is fundamental to the whole field of 
reading. 
lw. H. Burton. "The Characteristics of a Good Readi ng 
Program. " Clarement College Reading Conference, Fifteenth 
Yearbook, 1950. p . 3-15. 
==----
Hieroglyphic writing was tl riddle which 
puzzled excellent scholars until they could read 
the symbols , e.i. found meanings to go with them. 
Oracle witch doctors , ~nd early pri ests read 
signs and portents as well as riddles. The read-
er of all these things , persons, and processes 
examines the sti mulus, he examines his past exper-
i ences and may even con sult other persons . He 
finally constructs a meaning whi ch is his inter-
pretation of the stimuli . 
In another place, he emphasizes, 
The nature and variety of experiences a 
child has before he ever meets printed materials 
are all important. The natural and later directed 
experi ences of the home, the nursery school or 
kindergarten, the early primary, should gi ve the 
child a wide vari ety of opportunities to read ob-
jects, things , persons , relationships, moods, in-
tents, processes , and eventually to reading signs 
for some of these items. 
He summarizes his characteristics thus: 
1. The nature and variety of experi ences a child 
has before he ever meets printed materials 
are all important . The natural and later 
directed experi ences of the home , the nursery 
school or kindergarten, the early primary 
grades, should g i ve the child a wide vari ety 
of opportunities to read objects, things, 
persons, relationships, moods, i ntents, pro-
cesses , and eventually to reading signs for 
some of these items. 
2. The way in which a child first meets reading 
of written or printed materials is equally 
important . The experience of reading pri nt 
or ~Titing should emerg e out of a natural 
ongoing seri es of useful activities through 
which the child is discovering , learning 
about , and coming to manage his environment . 
3 . The methods used to develop the understandings, 
attitudes , appreciat i ons, abilities and 
skills necessary for readi ng should conti nue 
the original functional approach , be adjusted 
to the widening inter ests and developing 
==--=-- --- =t======= 
maturity of the learner, provides for his 
continuing growth; should provide for the 
needs of the social group . 
Uhll made a study in 1921 of the content of elementary 
school reading courses with a general view to formula.te 
plans for improv i ng them. Three minor purposes of the study 
were: 
1 . For elimination of unsuitable reading material. 
2. Detect ion of superior reading material. 
J. Accurate placement of this superior material. 
Uhl ' s findings were: 
1. Much of the material in basal readers is un-
suitable -for the grade in which it is used. 
2. There is often a wide range of appeal which 
makes it suitable for use in more than one 
grade. 
J . The success of newer i nfo rmational materials 
emphasizes the importance as well as desir-
ability of having such literature written for 
pupils' use by experts and not culled from 
literature written for adults . 
4 . There is a strong evidence that to be satis-
factory, reading matter must be carefully 
graded i n both mechanics and content. 
Bond and Handlan2 explai n 
l w. L. Uhl. Scientific Determination of the Consent 
of the Elementary School Course in Reading. University of 
Wisconsin Studies, No . 4, University of Wisconsin, 1921. 
2Bond and Handlan. 
Individual Differences . 
sota Press, 1948 . 
Adapting Instruction in Reading to 
Minneapolis: Universit y of Minne-
background of experience is one of the 
learning factors associated with reading abi lity. 
The accuracy of a reader' s interpretation of the 
printed page is sometimes dependent on first-hand 
experience as he has had . 
Read readings in which the meanings are clear, 
experi ences are felt, and i deas shared, depends on 
the reader bringi ng a background of experi ence to 
the reading situat i on. It is true that much back-
gr ound is developed through reading itself, but the 
begi nning reader must, of course, depend on a back-
ground developed through other kinds of experience . 
Differences in background are of especial im-
portance to teachers of elementary read i ng . Breadth 
and depth of a child' s background are important 
factors associated with a child' s readiness to 
read. 
He emphasized the necessity of a teacher to take time 
to build backgrounds for each experience in the reading pro-
gram. He cited an example of a third grade book , a unit on 
the dairy. If the class were i n a city school, the teacher 
might need to clarify some of their ideas before they began 
to read. 
In relation to this McKeJ- says, "A child may be able to 
pronounce or recognize a visual symbol as something he's 
seen before , but does not read the symbol unless he has some 
degree of correct meaning for it." 
lpaul McKee. "Certain Matters of Importance i n the 
Teaching of Readi ng ." Elementary E~lish Review 14: 115-118; 
April 1937. 
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Zi rbesl stresses the importance of oral expression as a 
basis for reading, in grades one , two , and three . Allow the 
children to talk about their experi ences, ask questions , use 
first- hand experiences that are real to the children as 
clues to the symbols and thus cooperatively make progress i n 
reading . She beli eves thi s oral express i on and i nformali ty 
will have deep meani ng for the children and can be used as 
point of departure for recorded language and experience 
reading . 
Wi tty and Kopel 2 devised a list of i mportant develop-
mental measures and est i mat es whichmould be considered in 
appraising readiness. Item seven l i sted i s "Experiential 
Backgr ound". They describe a chi ld' s backgr ound of exper-
iences to include : environmental explor ations , personal re-
lationships , i nterests , hobbies, pets, play activities , 
which i n tu~n, formthe basis for his mental life, fancies , 
wishes, fears , dreams , i dent ifications , ambit i ons, and 
understandi ngs. These places he has vi sited, play equipment 
he has, can estimate the value and adequacy of the child' s 
experiences not only i n terms of the number of experiences, 
lLaura Zirbes. "The Rol e of Readi ng in Achieving the 
Goals of Schooli ng. " Supplementary Educational Monogranhs , 
No . 7 2. Chicago: Universi ty of Chi cago Press , October 1950. 
p . 25- 28. 
2p . Wi tty and D. Kopel . Reading and the Educative Pro-
~· Boston: Ginn and Compa~y , 1939 . p . 374. 
9 
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but also in terms of quality of experience, breadth of 
understandings and depth of his meanings . 
Betts1 discusses the value of background experience in 
reading. 
Since the education of the child is not en-
tirely a school affair, it follows that home back-
ground may be a factor i n readiness for reading. 
Home background influences readiness for readi ng 
in a number of ways, including the quality and 
extent of experiences gained through travel and 
family discussions and the attainment of emotional 
and social adjustment . 
He warns the teacher against assuming because a child 
knows a visual symbol that it is within his experience. 
Many children have not had their attention called to print , 
labels, signs, books , and , therefore , have no idea about the 
meaning of symbols. 
Russell2 made these statements regarding background ex-
periences . 
Children come to school with d i fferent back-
ground of experience, as well as different abili-
ties. Some will have traveled extensively; others 
may not have been more than ten miles away from 
their homes i n all their lives. Some children will 
have shared many books and stories with their par-
ents and other adults; others come from homes 
where little or no reading of any sort is done . 
The first grade program must be planned to give 
children some common experiences which they can 
use as background for their di scuss ions and later 
t their reading. Even children who have had a 
lE . A. Betts. "Factors in Readiness for Reading." 
Education Administration and Supervision 29: 199- 230; April 
1943. 
2David H. Russell. 
Ginn and Company , 1949 . 
Children Learn to Read . 
p . 403. 
Boston: 
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rather rich background may not have understood 
all they have seen. The teacher' s work is to 
build up an understanding of certai n ideas or 
developed concepts. 
Experiences of children in kindergarten 
and first grade may be a basi c foundation for 
any future reading . The first grade teacher in 
a readiness program, accordi ngly , wi ll plan a 
wi de variety of experiences . The aim of these 
experiences will be to i mprove personal and so-
cial relationshi ps in the group, build new con-
cepts and abiliti es to express them, develop an 
interest in books, and l ead up to s i mple reading 
skills. Actual experiences for the program in-
clude the following: 
1 . Trips - round the school buil d i ng and yar d , 
to places of interest in the communi ty . 
2 . Follow-up activities after trips - discus-
sions and reports, dramatic play, . making a 
scrapbook, recording experiences on s i mpl e 
charts , listening to stories and poems on 
r•elat ed topics. 
3 . Experiences with pictures - a picture file, 
scrapbooks made by the children , picture 
charts grouped around certain i deas such 
as animals, or vegetables , story books with 
pictures , illustrated nursery rhymes, bulle-
tin board displ ays . 
4 . Experi ences in play in classroom and play-
ground, on week- ends and holi days . 
5. Language experience - conversations , story-
telling, dramatizati ons , discussions , 
planning , vocabulary- buildi ng, simple re-
porting •. 
6. Library experiences - visiting the library, 
borrowing simple books, story-telling in the 
library. 
7 . Games and devices - listening to sounds and 
words, looki ng at objects and words for dif-
ferences and similari t i es, rhythmic activities 
= 
associated with poems and nursery rhymes, 
exercises for buildi ng concepts of color , 
left and r i ght , top and bottom , language 
games to encourage sentences and clear 
enunciation. 
8. Primary readi ng experiences - discovering 
that charts may record ideas, learning one ' s 
own name and simpl e labels around the room , 
learning to use a readiness book in co~~ec­
tion wi th basic readers , learni ng to relate 
blackboard stories to charts, to mimeographed 
papers . 
Russell says that these are Just a mere indication of 
\<!hat the teacher might do to build readiness for reading . 
They are concerned with the chi ld' s adJustment to school and 
to his group , wi th building concepts he will meet in his 
early reading and social studies experiences , develop an 
interest in reading , and building some specific habits and 
skills, . such as auditory and visual di scri mination, which 
l-Jill be helpful in early reading tasks . 
McCull ogh1 places the source of trouble with our reading· 
program as a matter of emphasis. That we fail to give atten-
tion to the fullness of meani ng in the word "reading". 
Reading is not sight vocabular y, it is not 
word analysis, i t is not semantics, it is not 
gett i ng details from the pri nted page , it i s not 
speed, it is not critical thinki ng . Readi ng i s 
the richness of many elements at any so- called 
stage of development . 
l c. M. IV!cCullogh . "Broadening Experi ences Through 
Reading in the Elementary School." El ementary English Re-
view 23 : 102- 107; Mar ch 1946 . 
1.2 
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She says, 
We obviously cannot teach a child to read 
the symbols of reality if he is ignorant of the 
reality. Therefore, vocabulary meaning is an 
aspect of reading which requires constant care. 
At this stage, vocabulary development is largely 
a matter of checking on and providi ng for the 
child' s acquaintance with the spoken counter-
parts of the symbols he is to read, especially 
his appreciation of the variety of meaning a 
common word may have. 
As a continuous part of the reading program and con-
tinuous learning , she includes the acquisition of a sight 
vocabulary and word analysis . 
Millmanl expressed her ideas on experience background 
as an aid to learning and growth in readi ng . She said, 
Beginning school act i vities are bas ed on 
fami liar experiences; on what the child already 
knows, appreciates, enjoys. Therefore , we pro-
vide the children with a background of meaningful 
experi ences before an attempt is made to teach 
them associations between symbols which stand for 
ideas and meanings . 
The need to enlarge vocabulary and deepen 
understanding of word meani ngs presents a chal-
lenge to teachers from nursery school through 
college. We know that the vocabulary of each 
child as he enters Grade I is an outgrowth of his 
experiences and environment. The vocabulary used 
by the child who lives in the country will differ 
from that of a city child. A child who lives on 
a prairie may use words and meanings that are not 
familiar to a child who lives near the ocean. 
l..Ellen Millman. 11 How Reading and Other Ai ds to Learning 
May Be Coordinated to Promote Growth in and Through Reading. " 
Supplementary Educational Monographs, No . 72 . Chi cago: 
University of Chicago Press, October 1950. p. 45-49 . 
- ~ 
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The role of experience is of g rea t importance 
when the chi ld is introduced to reading materi als. 
The vocabulary of the preprimers i s famil i ar to 
any child, but ther e are ne\<7 shades of meaning s . 
Unless we provide other experiences, the child's 
growth i n oral language s lows up while he is maki ng 
progres s in acquiring a sight vocabulary. Both 
t ypes are needed in any primary gra de. 
Millman recommends audio- visual materials a s valuable 
in g iving children a chance to associate words with concrete 
activities. Also suggests opportunit ies for the children to 
touch, taste, hear , see or manipulate the thi ng for which a 
word stands be provided. Additional background for under-
standing words is built through dramatic play, games, drama-
tization, excursions, and sci ence experiences . 
As primary teachers, we have a two-fold aim 
in mi nd at the begi nning of the school year . We 
wish, first, to see that each child has the kind 
of experiences which wil l help him to live better 
· now, and in l ater years a s he grows and learns, 
and second , to give opportuni ty for the best all-
round development of the child. 
McKeel discusses certain matters of importance in the 
teaching of readi ng and feels t h e followi ng matters to be of 
sufficient importance to make a difference in the effective-
ness with which a child is taught to read: 
1. The quality and quantity of r ea ding when the in-
dividual comes in contact with pri nted symbols. 
1Paul McKee. "Certain Matters of I mportance in the 
Teachi ng of Reading .n e lementary Engl i sh Review 14 : 11.5-118; 
April 1937. 
1.4 
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2. Printed symbols do not give meanings to the reader , 
they merely act as "fuses" to stimulate him to make meanings 
i n his mind by recalli ng , manipul ating and combi ning con-
cepts that the printed symbols stand for. If the reader does 
not possess the concept or meani ng that the printed symbol 
stands for , he cannot read with understanding . The real 
source of readi ng lies in the concepts or experi ence that 
the reader takes wi th him to the printed pa ge. He says 
"that concepts can be built up and direct experience is one 
of the most effecti ve procedures . It does not mean that a 
person cannot read unless he has concepts, they can be built 
up" . 
J. At all gr ade l evels , the teacher of reading must 
build concepts wi th which her pupils may read available 
material . 
4 . He qualified "wide reading " as one way to learn to 
read and gain new meanings only when a new meani ng is sur-
rounded by familiar detail. 
5. In developing a reading vocabulary, he makes these 
t\'IO divisi ons : 
1. development of meanings or concepts 
2 . trai ning i n word recognit i on or analysis 
6 . At all gr ade levels there should be ~ close rela-
tion between the contents of various types of important oral 
expression and what is to be read. 
1.5 
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7. Interpreting what is read, the mind's handling of 
concepts after they are recalled, when thinking i n connec-
tion with reading is definitely provided for, a great deal 
of reading improvement will be made. 
8 . In readi ng study abil i ty to get factual information, 
children should be taught to develop a critical attitude 
toward what they read. 
Russell l refers to experience background 
" ••• the whole curricu+um contri butes to read-
ing abilities . The ch ild' s progress is largely de-
pendent upon the ideas he gai ns from curriculum 
experiences and his amount of school experiences. 
He can read only as he has an understandi ng of the 
concepts appeari ng in the printed materials . The 
curri culum is the best basis for g iving children 
clear purposes for reading and, along with desir-
able home and commtmity activit i es , the essential 
prerequisite to understandi ng what is read. 
To point out the constant changing in vocabulary meaning 
he told the following : 
After reading the nursery rnyme 11 The Queen 
was in the parlor , Eating bread and honey", a 
California first grade teacher recently asked the 
group v-1here the Queen was . (After all , parlor is 
a Victorian word these days). One little boy re-
plied , ' She was in the beer parlor', but a little 
girl corrected him in a superior tone, ' No , she 
was hav i ng her hair done ' • 
He continues with "A background of experience is neces-
sa~y for interpretation, nursery rhymes as well as readers 
l n. H. Russell . " Curriculum Basis of Reading. " 
Education 7: .541- 5~·4; IvJay 19 51. 
16 
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and other school texts . And the best way of getting this 
background is tying reading in closely with the rest of a 
ri ch and varied curriculum. " 
Hannal made a comparison of the ol d traditional k i nder-
earten-primary curriculum with the modern curriculum of the 
kindergarten- pri mary . This comparison shows experience to 
be the core of the modern program. 
In the old traditional kindergarten- primary curriculum 
1. The child was regarded as a little adult, poured 
into a mold of school experiences planned. 
2 . The program was geared i nto the culture of the 
American front i er. 
J . Schools were places of passive listening , where 
children must forget their own adventures of living and 
followed the directions of an adult centered curri culum. 
4. Learning was unrelated to the interests of children 
and had no continuity. 
5. Restraint was put on the bodily demands of child-
hood rather than an opportunity to develop through activity . 
6. Teaching was not a challenge, for there was lacking 
the thrill of adventuri ng with unpredictable qualit i es of 
children and the stimulation of 1--.rorking with the released 
energy and i nterest of children under freedom. 
lPaul R. Hanna . 
Primary Curriculum." 
270-271; 1936 . 
"New Developments in Kindergarten-
National Education Association 74: 
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7. It depended on reading, memorization, and recita-
tions . 
In the modern curriculum of the kindergarten-primary 
years 
1 . The program is based on the more scientific under-
standing of the chi ldr en. 
2. Schools are places of activit i es of various types 
such as , excursions , discussion , building , creating and 
planning. 
J . Learning in the modern meaning of the term includes 
all these types of activities . 
4 . The ne1-,rer curriculum draws from the experiences of 
the children liv i ng here and nol'T. 
5. Attempts to ai d children in understanding the 
modern environment . 
6 . Seeks to g ive freedom to children to grow according 
to their own interests and purposes. 
It is such a major period of transition from 
the old to the new, that kindergarten- primary tea-
chers can find a chal lenge to make the best of our 
new knowledge and create a schoo l better suited to 
the needs of children in our modern world . In this 
process, teachers will contribute to the continued 
improvement of the culture which is ours . Such a 
task is noble enough to grip the imag inations of 
the g reat group of American t eachers who work with 
early chi ldhood. 
Bettsl speaks of experience as a basi s for meaning. 
Printed symbols have s i gnificance for the things that they 
stand for , things within his experience~ It is through his 
experiences that the pupil is enabled to understand the 
stories and other material which he will read. 
The extent to whi ch a pupil profit s from h i s experience 
depends to no small degree upon h i s mental alertness . Dull 
children are not as likely to have gai ned from their past 
experiences as much as thei r more fortunately endowed con-
temporaries. The capacity to recognize new elements in a 
situation and to relate them for successful life adjustment 
d~pends upon and contributes to mental maturi ty . 
Avenues to Direct Experiences 
A truly rich background of information secured from 
both direct and vicarious experi ences . Direct , or f irst-
hand, contact with facts i s of prime importance. To see , 
hear, touch and smell , these are the avenues to direct ex-
periences for which the re is no fully adequate substitute. 
Direct experiences can be extended through vicarious 
or indirect or second- hand experiences. It will be noted 
that reading is e. vicarious experi ence and, therefore , must 
be based on direct experiences and complimented by i ndirect 
experiences . Added to a rich fund of direct experi ences, 
lE. 
Boston : 
A. Betts . Foundat i ons of Reading I nstruction. 
American Book Company, 1946. p. 757 . 
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properly directed, vicarious experiences can &e used to ex-
tend informat i onal background and to relate many previous 
experiences to the project in hand . 
Criteria for Evaluating Experiences 
1. Does the experi ence have i mmediate as well as 
future values? 
2. Is the experience a required background? 
J. Are the experiences varied? 
4. Is the experience within the comprehension of the 
pupils? 
Experiences with Literature 
A required background i ncludes both broad factual in-
formation and rich emotional experiences. 
Rich Emot ional Background 
Harmonious family life. 
Freedom from unvustified home and school pressures to 
force language development . 
Reasonable opportunities for experimentation. 
Normal experiences with story telling, p ictures, books , 
and worthwhile literature . 
He says i n developing pupils ' backgrounds, the teacher 
mus t not overlook fine experiences with literature. They are 
essential to reading readiness instruction and they are 
2 0 
necessary for continued emotional development . 
Shari ng Experi ences 
Guidance in the shari ng of teacher and pupil experience 
is important . When the teacher has read and en j oyed a story, 
poem or verse , enthusiasm is quickly shared by the pupils . 
Variations in Backgr ounds of Experience 
1 . For pupils with informational deficiencies , the 
first responsibility of the teacher is to learn the nature 
of the handicaps and provide instruction to fill the exper-
i ence gap. 
2. For general mental retardation of children, the 
nature of the readi ng program wi ll be different f r om mentally 
a l ert children. 
J. Not all children are dull with background defi-
ciencies . 
4 . Careful analysis of a pupil' s difficulties and 
needs must be made. 
Betts, in his summary of background experiences says, 
" In short , a broad and rich background of experi ences is a 
crucial factor in reading achievement, contributing to criti-
cal interpretation, anti cipation of meaning, and the use of 
context clues." 
2 1. 
Almyl made a study to explore the relationships between 
success in beginning reading and reading experi ences which 
children have had before the first grade . I t was made on a 
g roup of 106 children i n five first grades in three schools 
i n one school system. The appraisals of experiences prior 
to first grade was made at the end of the first year through 
interviews with parents who were asked to gi ve retrospective 
i nformation on the chi ld ' s experi ences . Questions were also 
aslced about the children' s interests at the time of the in-
terviews , which were held wi th the child to find out how 
they appraised their own readi ng abi l ity and believed they 
learned to read . 
Success in beginning reading was measured at the end of 
the first grade and was based on a composite score for each 
chi ld made from his scores on Gates Primary Read i ng Tests 
of Word Recognit ion and Sentence Reading and his teachers 
rating of h is interest and understanding. The data was 
treated in two ways . Responses in interviews were scored to 
g ive various measures of the child' s experiences which could 
not be studied in relation to one another and to the r eading 
cri terion. 
1 M. C. Almy . "Children' s Experiences Prior to Fi rst 
Grade and Success in Beg inning Reading ." Teachers College 
Summary 51: 392- 393. 
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Findings indicate : a significant relationship 
exists between success in reading and child' s 
responses to opportunities for reading prior 
to first grade . 
While experiences which are usually thought of as 
reading contribute to the positive relationships and inteP-
ests in words, letter s, numbers, wherever they may be found 
on signs , cans, packages , and table games is also an impor-
tant factor . 
b1terest in one kind of reading goes with interest in 
another kind of reading , so that a child who liked t o "read " 
a variety of mat erials is likely also to have been interested 
in the details of reading and to have made many responses to 
opportunities for reading . 
Many children before they enter first grade have had 
some vari ety of reading instruction at home . vJhen the child 
is ready to make explanations and point out words , to show 
an interest in words , letters , ru1d numbers around him , 
parents tend to have him r epeat the experience and seize 
the opporttmity f or teaching. Such instruction, it should be 
noted, usually grows out of the child' s everyday living. 
The implications for beginning reading instruction are 
numerous . Perhaps most important is that children will come 
to school with widely different backgrounds of experience in 
reading. If t h e teacher is to meet the needs she ought to 
know what these backgrounds are . 
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The crying need in most f i rst grades is for more in-
dividual instruction and personal attention for each child. 
This can only be achi eved i n a pr ogr am which has a l eisurely 
atmosphere , pl enty of things fo r children to do a~d talk 
about and a teacher who really listens and respects the i r 
ideas . 
Experi ences i n the Basal Readers 
Since we are concer ned with what experi ences a chil d 
must have to understand the vocabulary of his reader , we 
must know what experiences are included i n the basal readers . 
The experi ences in the basal readers are closel y related to 
t he child and are hiBh in children' s interests . The follow-
ing lists the content of the Gates , Huber Basal System. 
Experiences in Pre- Pri mers 
Stories deal with the adventures of two chil dren -
a boy and a g i rl and their dog 
Both urban and rural settings 
Areas of soc i al studi es 
Areas of heal th 
Areas of wholesome family life 
Experiences of Pri~ 
Continues wi th advent ures of boy , girl , dog and cat 
Airplanes 
Experiences at school 
Farm stori es 
Experiences of First Reader 
Nature stories 
Seasonal stor ies 
Wi ld ani mals in the forest 
I"lerry- go- round 
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Circus 
Community services 
Humorous stori es 
Poetry 
Experiences of Second Reader 
Domestic and wild animals 
Gardening and nature 
Handling of mail on a fast trai n 
Piloti~g an air~lane 
Maintai ning a lighthouse on a dangerous coast 
Indian stories 
Folk tales 
Life and adventure in four sections of the United 
States 
Poetry 
Experiences of Thir d Reader 
History of our country 
I ndians 
Early colonizati on 
Development of new republic 
Western expansion 
Friendly children i n other countries 
Modern American children i n c i ty and country 
Love of nature and outdoors 
Humorous stori es 
Stori es of Magi c 
Poetry 
Vocabulary Studies 
A study of the Vocabulary of Children Before Entering 
the First Grade was compi led by the Child Study Committee of 
the International Kindergarten Union. l There were 2 , 500 
words chosen for this list . It was chosen as a key list 
lchild Study Committee of the International Kindergarten 
Union. A Study of the Vocabulary of Children Before Enter in£ 
the First Grade . Washi ngton , D. C.: Internat i onal Ki nder-
garten Union , 1928 . 
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because more data was used to compil e it . The placement of 
each word in the kindergarten l i st is also shown in the 
Picture and Home l i sts . Thus prov i di ng an added check for 
a ~ord beyond its use in the school room . A word occurring 
in the three lists in three different situations, established 
this word as one all children could be expected to know be-
fore entering the fi rst gr ade . 
This list of words then has three sources : 
1. Words children used whi1eattendi ng ki ndergarten . 
2 . Words children used when stimulated by pictures . 
J . Words children used in the home . 
Method of Tabulation 
Sentences and phrases used by children were recorded . 
From these reocrds, the occurrence of each 't'Wrd every time 
it was used was obtained. 
Suggested Use of Data 
To Teachers 
1. Words to be used in beginning reading . Knowing 
a word' s meaning eliminates one factor in 
learni ng in begi nni ng reading. 
2 . Words for teacher' s vocabulary in talki ng to 
children. 
J . A check on textbooks for beginners . 
4 . Words the child is most likely to know when he 
enters first grade . 
5. Spelling list for beginners . 
6. Words to learn to write first. 
7. Words to be analyzed for Speech Sounds . 
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Level of Book 
Pre-Primers 
Primer 
First Grade 
Second Grade 
Number of 
Different Words 
42- 75 
100- 168 
300- 500 
600-1000 
He also suggests, the best use of basal readers is made 
when the first grade is grouped in terms of reading readi-
ness achievements , and groups are kept flexible so children 
can be transferred or regrouped for special activities. 
Individual progress dictates the rate at which the basal 
material is covered and the nature of the complimentary 
activities. The best use can be made when combined with the 
experience approach. 
Spachel also reports a trend toward greater repetition 
and a l i ghter vocabulary bur den in all levels of recent 
primary grade readers. He says that the most direct measure 
of a reader 1 s d ifficulty is its number of different words . 
Hockett and Neeley2 report 2,800 different words in twenty-
e i ght first readers i n 1937. They also report a trend to-
ward smaller vocabulary, i ncreased repetition of words , and 
a larger proportion of words from the Gates list . 
lGeorge Spache. "New Trends in Primary Grade Readers ." 
Elementary School Journal 42: 283- 90 . 
2J. A. Hockett and N. G. Neel ey. "The Vocabulari es of 
Twenty- Ei ght Fir st Readers ." Elementary School Journal 
37: 344-352; January 1937 . 
McKeel says the content of the carefully planned current 
preprimer is cl0se to the experi ences of the first grade 
children. The word identification load is simpler than that 
of homemade selections of any type. The word repetition pro-
vided enables the child to ident i fy each word and develops 
the power to recognize that word more satisfactorily than 
that found in homemade materials . The children are lead into 
more careful re~ding of sentences and stories and more in-
triguing content . 
His criteria fpr selecti ng a preprimer are : 
1 . Content - meanings that are familiar to the child 
experiences and topics that a r e rich and in-
teresting to first grade children; fun to read. 
2. Control of Vocabulary - each wor d in the book 
should be a word included in the child' s listen-
ing vocabulary. 
word shoul d be used in a wide variety of topics 
treated in reading . 
words should be words used frequently in other 
preprimers. 
serviceable vocabulary to be used in future 
reading. 
number of different words in a preprimer should 
not be large. 
number of new words on a page should be low. 
provide sufficient practice for learning to re-
cognize the different words . 
vocabulary should include sufficient number of 
words to introduc e each phonet i c element taught 
in beginning reading. 
J. Sentence structur e should be within limits of 
young children' s understanding. 
4 . Teacher' s manual should accompany preprimer . 
lPaul McKee . 
School . Boston: 
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5. The method p roposed for use with the preprimer 
must not be emphasized so that it overshadows 
the content to be read for the child. 
6 . Illustrations should be helpful and attractive for 
the children. 
7 . Physical qualities should be good . 
8 . Workbook to accompany the preprimer to provide ex-
perience and practice to identify the words pre-
sented in the preprimer . 
He says , 
If a first preprimer is well constructed, using 
t hat book for beginning the development of the i ni-
tial s i ght vocabulary has several advantages . The 
content of the best prepri mer is close to the exper-
iences of first grade chil dren. I ts stories with 
strong element of plot , are so interesting that t h e 
pupil can begin to learn to demand meaning and to 
like to read . The idea s are expressed in words and 
sentences which the child woulQ understand if they 
were spoken to h i m, and consequently , present no 
meani ng difficulties . The vocabulary i s so well 
controlled that a small number of different words 
are used , new wo r ds are introduced gradually , and 
carefully distributed repetitions of each word are 
provided. 
Gatesl gives five major causes of deficiency in word re-
cognition. They are: 
1. I nferior Mental Capaci ty 
2 . Lack of General Experience or Experience in Oral 
Engli sh 
3. Study Li mited to Unusual Vocabulary 
4. Lack of Training in Word Recognition 
5. Inappropriate Methods of Perceiving Words and of 
Learning New Words . 
Lack of general experi ence in life and in learning situa-
tions may be causally rel ated to slow development in reading. 
lArthur I. Gates . The Improvement of Reading. New York: 
Macmillan Company, 1929. p . 440. 
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He feels that if the intelligence is not subnormal it is not 
advisable to rTai t for more experience or growth. "For such 
children, reading provides an effective means of extending 
experience, broadening interest and increas i ng information. 11 
He says the child whose early life has not provided rich and 
varied experiences i s handicapped i n the task of learning to 
read . 
Holmesl tells of a series of five vocabulary studies 
done in the Elementary School of the University of Chi cago 
in 1931-1933· The purpose of these studies was to evaluate 
the two theori es of vocabulary growth. One theory was , Will 
the pupils acquire the meanings of ne\'T words more readily 
through wi de reading? The second theory was, Will they gain 
greater understanding of word meanings through direct teach-
ing of meani ngs of unfamili ar words, coupled with the reading 
of a more limited body of materials, with speci al reference 
to their influence upon the child' s silent or oral reading? 
The i nvest igation was carried on with the teaching of History 
in the fourth grade . 
Before comparing the two teaching methods, investigators 
studied children's abil i ty to identify their own vocabulary 
difficulties in reading . Although some of the more capable 
l Eleanor Holmes . "Vocabulary Instruction and Reading . 11 
~lementary English Review 11; 103-105; April 1934. 
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children frequently recognize the vocabulary difficulties , 
children whose experi ences have been limited or whose ability 
in reading is average or less, seldom are able to identify 
their vocabulary needs. 
First , the child who has been given direct i nstruction 
in word meanings is able to understand a much larger number 
of new words than the child who has read widely wi thout 
having received instruction. 
Second , direct instruction in the meani ng and use of 
new words enables the child to read more effectively mater-
ials in which new words appear. 
Third , meaningful use of the new words by the teacher 
is not enough to establ ish a new meaning, unless the teacher 
(a) draws attention of the pupils consciously 
to the word 
(b) gives them opportunity to gain posit ive 
control of the word and its meani ng . 
Fourth, di rect instruction in the meani ng and use of 
new words gives the chilu greater fluency in oral discussions 
of his learnings . 
Fifth, children are able to write with g reater facility 
about their ideas if they have had suitable instruction in 
the meani ngs and use of new words . Written exercises is a 
useful means of determining what the children had l earned. 
Six~h , di rect instruct i on in the meaniP~ and use of 
unfamiliar words helps to sustain the child' s interest in a 
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topic . 
Developing new meani ngs in any subject is an i ntegral 
part of teaching of that subject. The teacher should intro-
duce the meaning, appearance, and pronunciation of the word 
and guide and correct the children• s discussion of the new 
meanings. Group discussion after a first reading together 
with readi~~ to verify ideas, helps the teacher to know how 
well the children have dealt with their new vocabulary in 
reading . In addition , it helps the less capable children 
correct misunderstandings. 
Grayl says , 
The need for a rich mean i ng vocabulary becomes 
increasingly evident as the ideas, concepts, and 
information i nvolved depart from the everyday exper-
i ences and language activ i t ies of children. But an 
adequate meaning vocabulary has far broader implica-
tions than those to which reference has been made . 
According to psycholo gists, it exerts a profound 
influence on the intellectual life of an individual 
or a race . J.VIan• s grmvth i n i deas has al ways been 
accompani ed by a correspondi ng expansion in vocabu-
lary. Through a rich heritage of words, man is now 
heir to the accumulated experiences and thoughts of 
the ages . Insofar as meanings are clearly grasped , 
words relate the mental life of the listener or 
reader to the thinking of the race . 
In view of these facts, how large a vocabulary is neces-
sary to insure a clear gr~sp of meaning when reading? 
lwilliam S. Gray . "The Development of Meaning Vocabu-
l a ry with Special Reference to Reading ." Elementary English 
Review 17: 71- 76; February 1940. 
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According to Thorndi ke , the requirement differs for children 
of various abilities and interests at the respective grade 
levels. 
He estimates that it varies from 5,000 to 11,000 words 
by the end of the s i xth grade , and f r om 10 , 000 to 25,000 by 
the end of the ninth grade . Assuming a mean i ng vocabul ary 
of from 1, 000 to 2 ,000 words when pupils enter first grade , 
his estimate implies that the increase during the first six 
grades should vary on the a v er age from about 700 to 1 , 500 
words per grade . The size of the vocabulary needed today i s 
far greater than formerly . 
This i s due to enriching of the school curri culum in 
recent years and the variety of experience provided has been 
great ly extended. 
Dr. Seegers found only a limited number of studies which 
are of practical value in promoting growth. One of the most 
productive fields for research i n the immediate future re-
lates to the enlarging and enriching the meaning vocabulary 
of children. 
1 . The first fact which should be emphasi zed is 
that early meani ngs arise out of personal 
experi ences . 
2 . Meanings not only arise out of experience , but 
may be enlarged and c larif i ed through subse-
quent act i vities . 
f J- A . , ~.~. 
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3. Many meanings are in reality generalizati~ns 
that do not have specific referents in the 
physi cal world. Abstract and general terms 
are acquired slowly rather than completely. 
4. !Yieanings of words vary to a considerable ex-
tent with the contexts in which they are 
used. 
Factors which determine to a large extent the g rowth of 
a child' s vocabulary include : 
1. his capacity to learn 
2. character of his social and economic environm~nt 
J . the nature and development of his interests. 
4 . the kind of instruction received . 
Summary 
The research has indi~a.ted the importance of backg round 
experience in relation to comprehension in reading . This 
experience includes ideas gained in and out of school . The 
knowledge of the quality and vari ety of the experiences a 
child has had provides a starting point for the reading pro-
gram and furnishes a basis for the instruction to follow . 
''P5 
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Betts has said, " A broad and rich background of exper- ~ 
iences is a crucial factor in reading achievement, contri-
buting to critical interpretation, antici pation of meani ng , 
and the use of context clues. " 
Since child ren vary widel y in experiences , it is 1m-
portant for teachers to have information concerning each 
... 6 ~ t 
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child. Therefore , this study is an attempt to develop 
diag~ostic tests for measuring understanding of vocabularies 
of basal readers and to administe r these tests to groups of 
children to measure their understanding of these words. 
CHAPTER I 
PLAN OF STUDY 
CHAPTER I 
PLAN OF STUDY 
Thi s study is an attempt to determi ne what exper iences 
the chi ldren of the third gr ade have in reference to the 
basi c readi ng books of grade thr ee. In order to di scover 
what types of experience wer e necessary for the understandi ng 
of the thi rd grade books , it was suggested that a di a gnostic 
picture test be based on the experi ences contained in the 
thi rd grade basi c readers . Thus , the teacher wou ld have a 
real experience record in the l i ght of what was to be read. 
The words used in the survey were taken directly from 
the Scott, Foresman Basi c Reader sl includi ng: 
1 . Str eets and Roads 
2. Mor e Streets and Roads 
The basal readers were read and the experiences l i sted 
by stori es . Table I i s a sample of the procedure used for 
the vocabular y of Uni t I: On Ci ty Str eets i n Street s and 
Roads . 
1Will i am S. Gr ay, Li lli an Gr ay . The Bas i c Readers , 
Cur r i cu lum Foundat i on Seri es . New York: Scott, Foresman 
and Company , 1941-1942 . 
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TABLE I 
EXPERIENCES AND VOCABULARY FOUND IN THE 
STORIES OF UNIT I - ON CITY STREETS IN STRE.ETS AND ROADS 
Stories Experiences Vocabulary 
John and the Robi ns automobiles 
buses held half 
p. 6-14· Care of birds fri ghten hurrah 
safe we 1 11 cage 
ladder felt mi nd 
Susan' s Birthday Picni c Receivi ng birth- picnic eight 
day gift s rode sail 
p. 15- 22 Going on a closed g rove 
family picnic drove ahead 
Ridi ng through passed 
the country 
The Big, Long Honk Ri ding in the seat bicycles I front seat of wheel awful 
p. 2.3- 29 car nobody stuck 
Honking the horn pounded crowd 
A horn that stuck s ilver 
Lost and Found Shopping in a elevator airplanes 
large department hour hundreds 
p . .3 0- .37 store dozens puzz:)..ed 
Ride on movi ng either lady 
stairs rushing 
Getting lost 
Ups and Dow.ns Living in a Scamp monkey 
large apartment fifth anybody 
p. .38-l~J house buttons also 
Tryi ng to catch purple I'd 
a monkey 
A Funny Balloon Ride Play ill?; in par k bunch bobbing 
Invent i l'l.g own rent a i r 
p. 4·4-49 _game 
The Hal loween Party Going to a fancy invited 
masquerade wearing sui;t 
p. 50- 56 wire uncover 
stranger wrong 
sandwiches 
:Qi eces 
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By a group decision, six general classifications were 
made Lncluding: 
1. Transportation 
2. People 
family, community, body, shelters 
3. Play 
4. Places 
5. Science 
animals, food, weather, time, 
number, d irections 
6. Miscellaneous 
All the words introduced in the third grade readers were 
grouped under these general classifications. 
There were 419 words taken from Streets a~d Roads and 
548 from More Streets and Roads. The total, 967, was too 
large for this study. To reduce this number, all words ex-
cept nouns were eliminated. Four hundred fifty-five words 
remained. 
Table II shows these 455 words classified in their ex-
perience fields. 
Experience 
1. People 
Family 
Community 
Body 
Shelters 
2. Play 
TABLE II 
455 WORDS CLASSIFIED UNDER THE SIX 
GENERAL EXPERIENCE FIELDS 
Vocabulary 
members parents child twin son lad 
fellow daughter maiden cousin nephew 
husband bride wedding couple grown-up 
lady women godmother gentleman six 
gentlemen visitor @ests company 
detective mystery footprints carpenter 
furniture lumber nails axes tools 
ladder teacher lesson sentences 
questions desks fisherman bait hook 
soldier Santa Claus g ifts sack peddler 
beggar band silver servants tasks 
king queen princess prince duke throne 
crown majesty robe 
stranger enemy nobody somebody anybody 
crowd group figures 
American Mexican Indian 
body cheeks fingers lap beard breath 
teeth toe heel knees shoulder shadow 
laughter twinkle giggle wink sneeze 
yawn nap blankets pillow tears bath 
perfumed soap tub to~1el age beauty 
language 
cloak bonnet slippers gowns sweater 
stripes silk linen velvet satin cloth 
r ibbon leather suit jacket buttons 
pincushion 
necklace gold diamond pearls .1ewels 
shelter cabin hut cottage cave 
palace castle wall ceiling porch inn 
cupboards attic tower 
puppet theater tin pail marble contest 
model airplane patch glue strip songs 
.1ingle playmate 
3. Transportation automobiles buses bicycles airplanes 
buggy coach stagecoach footmen 
carriage motorboat dock knotholes posts 
oar seat wheel mile distance load 
tickets engineer conductor passenger 
cord aisle baggage suitcase journey 
accident 
4.0 
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Exuerience 
4. Places 
Store 
Country 
Prairie 
Mountain 
Desert 
Ranch 
Beach 
5. Science 
TABLE II (continued) 
455 WORDS CLASSIFIED UNDER THE SIX 
GENERAL EXPERIENCE FIELDS 
Vocabulary_ 
department basement counters 
center entrance customers bargain 
package dollar worth coins elevator 
shop office 
meadow 
picnic 
lake 
clover pasture hay 
fair prize market 
team plow 
·trails bottom 
Mexico Texas 
haystack 
camp tent 
cattle calves herd brand 
ocean sea shore shells coast 
Directions directions north c ircle forward backward 
underneath 
Measure 
Number 
Time 
·weather 
Plants 
Food 
inch bushel 
number 
fifteen 
seventh 
single 
eight nine eleven t welve 
twenty- nine forty f ifty fifth 
dozens hundreds thousands half 
size pieces bits scraps 
forenoon dusk candles e vening midnight 
noon shade darkness hour moment 
instant autumn Monday Tuesday Friday 
sky clouds 
storm mud 
air heat thunder 
flood hail fog 
spruce 
grove 
bushes holly berries 
thorn stump dirt 
lightening 
hedge limb 
fruit peaches pears vegetables beans 
jars turnips meat ham roast sauce 
stew cheese chocolate ham glasses loaf 
sandwiches crumb peanuts salt sugar 
frosting meal feast hunger cook kettle 
TABLE II (continued) 
455 WORDS CLASSIFIED UNDER THE SIX 
GENERAL EXPERIENCE FIELDS 
£x:Qerience 
5. Science (cont . ) 
Food 
Animals 
6. Miscellaneous 
Vocabulary 
lid iron teakettle stove hearth 
coals ashes spark flames smoke 
dishes plates cups bowl spoons 
knife freezer handle 
creatures beast scent thumps fur 
growl whistle hunt danger gun signal 
den lamb hoofs do~~ey burro stable 
saddle beaver logs deer fawns doe 
tongues block moose antlers tracks 
prairie dog burrows turL~el surface 
opossums raccoon owl porcupi ne 
stomach quills parrot cub paws 
chipmunk pelican pouch skin claws 
monkey cage tiger giraffes trunk 
lizard clam rat mice frogs worms 
wasps 
brownie giants wand elf monster witch 
plan sight true mistake rows card 
idea far joy chance paddle fright 
slap fight treasure promise reward 
edge treat camera poles fact chief 
excitement luck fortune shape kindness 
scarlet goodness dye trouble adventure 
fault tone excuse newspapers waste 
shelf nonsense stool a rrow warning 
escape rescue crust space flash fear 
spite f i gures slice reason pleasure 
matches secret vacation 
- ...... ·~ 
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These words were alphabetized and checked with A Stud¥ 
of the Vocabulary of Chi ldren Before Entering the First Grad~ 
Table III shows the words which occurred on the I . K.U. 
List with their frequency . 
Lrhe Child Study Committee of the Internation Ki nder-
garten Union. A Study of the Vocabulary of Children Before 
Entering the Fi rst Grade . Balt i more, 1928. 
43 
Experience Frea. 
air 98 
airplane 143 
American 32 
anybody 59 
arrow 18 
attic 14 
automobile 112 
autumn 16 
bath 41 
baggage 17 
basement 34 
berries 17 
beans 27 
bicycles 9 
blanket(s ) 17 
block 124 
bowl 34 
bottom 67 
body 22 
bonnet 11 
brownie 35 
brand 16 
bushes 8 
bus(es } 31 
buggy 67 
buttons 42 
band 38 
candles 32 
cage 53 
camp 13 
castle 24 
calves 10 
carriage 22 
carpenter 25 
cabin 10 
cave 10 
card 21 
center 15 
circle 75 
ceiling 13 
chance 8 
TABLE III 
WORDS ON I.K . U. LIST 
Exneri ence Fre~q._ 
cheese 26 
cheeks 12 
child 36 
chief 8 
chocolate 36 
clouds 21 
clover 25 
cloak 7 
cloth 61 
cook 77 
coal(s) 86 
conductor 22 
cousin 72 
couple 12 
company 30 
cottage 12 
crown 23 
crowd 8 
cups 28 
cupboard(s) 51 
danger 7 
department 9 
deer 21 
desk(s) 30 
dirt 94 
dishes 131 
diamond(s} 17 
dollar 47 
dock 18 
donkey 22 
edge 20 
eight 103 
eleven 53 
engineer 14 
excuse 83 
evening 7 
fair 28 
fellow 11 
fifty 
.9 
.fight 75 
44 
Experience Freq . 
fingers 31 
forty 7 
fifteen 41 
furniture 31 
frog(s) 43 
fur 61 
fruit 82 
giant(s) 10 
giraffe(s) 7 
g ift(s) 16 
glue 12 
gold 52 
glasses 41 
gown( s} 11 
gun 89 
half 130 
handle 154 
hay 90 
heel 9 
hook 14 
haystack 7 
hunt 20 
ice cream 79 
idea 9 
Indian 88 
iron 66 
king 22 
knees 17 
knife 54 
lady 189 
ladder 42 
lake 69 
lamb 13 
lap 14 
leather 25 
lesson 12 
lid 12 
l i ghtning 10 
TABLE I I I (conti nued ) 
WORDS ON I .K . U. LIST 
Experi ence Fr ea. Exneri ence Freg_. Ex:o_e_ri e__nce Fre_g_.._ 
loaf 8 passenger 1.5 somebody 219 
luck 7 patch 10 space 11 
lumber 1.5 pail 22 spoons 14 
load 17 pears 24 stripes 9 
peaches 39 stool 8 
marble 14 peanut s 13 stor m 27 
matches 10 p i cni c 31 stove 109 
market 46 pillow 32 stomach 28 
meat 69 pi eces 69 stri p 1.5 
meadow 14 suit 11.5 
mice 1.5 reason 14 skin 26 
mistake 9 r i bbon 30 sugar 60 
monkey 83 roast 13 sweater 50 
Monday 4.5 rows 26 Santa Claus 561 
moon 106 
mountai n 36 sack 32 teeth 108 
mud 75 salt 35 tear(s) 44 
sandwiches 17 teacher 419 
nails 63 sang .51 team 18 
nap 10 sauce 16 tent 3.5 
newspaper(s) 7 sea 16 t i ger 19 
nine 89 seat 73 ti ckets 29 
nobody 77 secret 17 t i n (pai l } 31 
north 46 scraps 2.5 thousand(s) 20 
number 87 shape 10. tower 10 
shelf 14 toe(s) 18 
oars 7 shop 36 tools 14 
ocean 32 shoulder 7 tongue(s ) 13 
office 26 shadow 12 twelve 64 
owl 9 shells 21 Tuesday 74 
silk 19 turnips 11 
queen 9 s i lver 31 tunnel 33 
s i gnal 12 t r unk 22 
plates 2.5 s i ze 16 tracks .51 
plow 60 sir 48 t ub 13 
poles 38 scarlet 11 twi n 7 
post(s) 34 slice 7 t owel 14 
prize 7 slippers 8 t rue 10 
porch 102 sky 138 
package 11 sneeze 8 under neath 12 
paddle 9 smoke .56 
pasture 13 songs 15 vacation 19 
parrot 7 soldi er 56 velvet 9 
= 
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TABLE III (continued) 
WORDS ON I.K. U. LI ST 
Experi ence Freq . Experience Freq. Experience Freq. 
wall 55 wedding 20 whistle 51 
waste 10 wheel 24 witch 12 
worms 24 
There were 165 words which did not ap pear at all in 
the list . It would seem that these 165 words were not in 
the speaki ng vocabulary of children entering the first g r ade . 
The frequency of use i n 0treet s and Roads and ~ 
Streets and Roads of these 165 words was checked. 
Table IV shows these words and their frequency in the 
two books. 
Word 
accident 
adventure 
age 
aisle 
antlers 
ashes 
bait 
bargain 
beggar 
beard 
beast 
beaver 
breath 
bride 
burro 
burrow 
bushel 
camera 
cattle 
chipmunk 
claws 
clam 
counters 
coins 
coach 
cord 
coast 
contest 
crust 
cub 
customers 
creatures 
daughter 
den 
desert 
detective 
direction 
distance 
TABLE IV 
FREQUENCY OF USE I N STREETS AND ROADS AND 
MORE STREETS AND ROADS OF THE 165 WORDS 
---- NOT APPEARING IN THE I.K.U. LIST 
Freq. Word Freo . Word 
5 doe 8 hoofs 
10 d"ttke 11 husband 
5 dye 18 hut 
5 
5 enemy 7 inch 
10 elf 17 i nn 
elevator 26 
7 entrance 5 ja cket 
5 escape jam 
5 jewel 
5 fawns 36 I journey 
9 fear 6 joy 
39 feast 5 
9 figures 5 knotholes 
4 flash 3 
21 flames 7 l ad 
7 flood 8 l·imb 
5 fisherman 13 linen 
fog 8 lizard 
7 forenoon 5 
7 footmen maiden 
13 footprints 4 majesty 
7 fortune 4 meal 
18 freezer 6 members 
f rost i ng 7 Nexico 
20 Mexican 
16 gentleman 8 midnight 
11 gentlemen 4 model 
4 godmother 11 monster 
11 guests 4 moose 
3 grove 6 motorboat 
19 group 2 mystery 
4 
6 hai l 3 necklace 
ham 4 nephel'l 
16 hearth 7 
4 heat 2 opossums 
12 hedge 5 
3 herd 10 quills 
8 hour 4 
3 holly 9 palace 
Freq . 
3 
8 
7 
4 
t 
4 
12 
5 
8 
6 
12 
35 
6 
3 
6 
19 
11 
24 
4 
5 
5 
5 
7 
5 
16 
5 
15 
12 
5 
19 
8 
34 
Word 
parents 
paws 
pearl s 
peddler 
pelican 
TABLE IV (continued) 
FREQUENCY OF USE I N STREETS AND ROADS AND 
MORE STREETS AND ROADS OF THE 165 WORDS 
NOT APPEARING IN THE I.K.U. LIST 
Freq . Word Freq. Word 
13 servants 40 tar 
21 slap 6 tasks 
9 son 26 teakettle 
6 spark 5 theater 
9 saddle 6 thump 
pincushi on 5 sati n 16 thunder 
plan 18 scent 5 thorn 
pleasure 4 shade 6 throne 
playmate 10 shel ter 6 tone 
porcup i ne 14 shore 9 trouble 
pouch 9 s i ght 7 twinkl e 
prairi e 15 spruce 6 twent y-nine 
prince 59 stable 5 trai ls 
princess 47 stagecoach 9 treasur e 
puppet 16 stew 5 
pool 10 stranger 9 visitor 
stump 5 
raccoon 16 suitcase 4 wand 
r escue 4 surface 2 1-.ra.sps 
r eward 10 wink 
r obe 4 women 
-~=~"'*== ===== 
Freq. 
32 
12 
5 
9 
5 
8 
3 
17 
4 
7 
6 
4 
14 
5 
7 
5 
19 
11 
5 
Fifty-five of these words were used ten times or more . 
r1ost of these f ifty-five words p l us the ten too difficult to 
picture were elimi nated. 
Table V lists the one hundred words selected to be used 
i n the survey. 
- - ----=-=-=== -=--====---~-=---= 
TABLE V 
THE 100 WORDS INCLUDED IN STUDY 
accident fortune pouch 
aisle freezer 
antlers frosting rescue 
ashes robe 
gentlemen 
bait group saddle 
beard grove shade 
beast guests shelter 
beggar shore 
breath ham slap 
bride heat spark 
burrow hearth spruce 
bushel hedge stable 
herd stagecoach 
camera holly stranger 
cattle hoofs stump 
claws husband suitcase 
coast hut surface 
cord 
counters inch teakettle 
creatures inn theater 
crust thorns 
cu stomers jacket thump jewels thunder 
den journey treasure 
detective joy 
direction visitor 
distance limb 
doe linen wand 
lizard women 
enemy 
entrance midnight 
escape model 
monster 
fear motorboat 
feast 
figures quills 
flames 
flash pearls 
flood peddler 
fog pelican 
footmen pincushion 
footprints playmate 
forenoon pool 
The next step in the bui ldi ng of the test was to find 
pictures that would ill ustrate these 100 words . 
These line pictures were found, modified, and traced 
from various workbooks and dictionaries. To eliminate 
gttessi ng , more than 100 p i ctures were used. These extra 
pictures were interspersed among the 100 words being tested. 
They were set up on eight sheet s of paper, rexographed and 
t 
put together . The test with the directions for administer-
i ng were sent to the six teachers who had graciously volun-
teered to partici pate in the study. The simple directions 
asked the children to put a number of the word being tested. 
The additional information asked for was the sex and date 
of birth. A copy of the test and directions for adminis-
tering it may be found in the Appendix. 
There were 201 children - ninety-s i x boys, one hundred 
five g irls - that participated in the survey . They came 
from homes of the lower socio-economic group. 
Table VI shows the mean chronological age in months . 
TABLE VI 
THE MEAN CHRONOLOGICAL AGE 
Number Mean C.A. S. D. 
Boys 96 106 7 .89 
Girls 105 105 ? . 9 
5() 
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The range was from seven years to ten years, four 
months. The mean for the girls was 105 months and for the 
boys 106 months. 
The tests were given by the classroom teachers and were 
scored by the wri ter. Master sheets were made including the 
nrunes, sex , and age of each child. The 100 words tested were 
l i sted and each child' s responses were checked. 
The scores wer e analyzed and the resul ts a r e presented 
i n the next chapter. 
<, · . I J • ' 
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CHAPTER I I 
ANALYS I S OF DATA 
= 
CHAPTER II 
ANALYSIS OF DATA 
The purpose of this study was to di scover the back-
ground experience of third grade children in relation to the 
vocabulary of the basal reader published by Scott, Foresman 
and Company. 
The data obtained from this survey were analyzed to 
discover: 
1. The vocabulary familiar to the children. 
2 . The vocabulary not known to them. 
Table VII shows the mean score for the total test. 
TABLE VII 
MEAN SCORE FOR TOTAL TEST 
Number Mean S.D. 
201 77 .15 8 . 04 
The scores ranged from 46 to 96 with a mean of 77.15. 
No child received a perfect score . 
Table VIII shows a comparison of the mean scores for 
the boys and g irls on the total test . 
===--~=-------=-
5 2 
Boys 
Gi rls 
No. 
96 
105 
TABLE VIII 
COt,lPARISON OF THE MEAN SCORES 
FOR THE BOYS AND GIRLS 
Mean S . D. S . E. Diff . 
??.50 6 . 70 . 68 
1 . 19 ! ?6 . 31 5. 02 . 49 l 
S . E.D C.R. 
.83 j 1.4J 
The mean score for the boys was 77. 50 compared with 
76.31 for the girls . The critical ratio of 1.4·3 shows the 
difference not stat istically significant. There are 84 
chances in 100 that thi s is a true difference in favor of 
the boys . 
Table IX lists the words arranged to show the number 
and per cent of correct responses for the boys and g i rls . 
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TABLE IX 
CORRECT RESPONSES FOR BOYS AND GIRLS 
Boys Gi rls Bo:vs Girls 
Per Per Per Per 
Word No . Cent No . Cent Word No . Cent No . Cent 
acci dent 96 100 105 100 slap 86 89 86 82 
camer a 96 100 105 100 bur row 82 85 89 85 
teakettle 96 100 105 100 forenoon 79 82 92 87 
claws 95 99 104 99 husband 85 88 86 82 
suitcase 94 97 105 100 creatures 78 81 92 87 
treasure 96 100 103 98 beast 82 85 87 83 
cattle 96 100 102 97 footmen 82 85 87 83 
customers 96 100 102 97 motorboat 81 84 87 83 jewels 93 96 105 100 di stance 78 81 89 85 
stranger 93 96 105 100 herd 83 86 83 79 
midnight 93 96 104 99 ham 80 83 85 81 
saddle 93 96 104 99 bushel 79 82 85 81 
monster 95 99 101 96 enemy 77 80 87 83 
footprints 94 97 101 96 pearls 76 79 88 83 
stump 94 97 101 96 vi sitor 75 78 84 80 guests 90 93 104 99 model 71 72 87 83 fog 90 93 103 98 holl y 72 75 84 80 
freezer 90 93 102 97 thump 79 82 76 72 
stagecoach 93 96 99 94 robe 71 72 83 79 beard 96 100 95 90 fortune 77 80 76 72 
heat 92 95 99 94 pincushion 75 78 77 73 flood 94 97 96 91 wand 72 75 79 75 joy 89 92 101 96 beggar 79 82 71 68 
directi on 92 95 97 92 peddler 78 81 72 68 
hut 92 95 97 92 jacket 65 67 84 80 
g roup 91 94 97 92 den 66 69 79 75 
theater 91 94 97 92 journey 66 69 77 73 
aisle 88 91 98 93 doe 67 69 75 71 
feast 91 94 94 89 crust 67 69 73 69 
detective 89 92 95 90 thunder 63 66 75 71 
frosting 94 97 89 85 s table 66 69 71 68 
quills 90 93 93 88 hedge 69 71 67 64 
bride 84 87 98 93 surface 75 78 61 58 
flames 92 95 87 83 coast 66 69 69 66 
inch 83 86 94 89 shor e 59 61 73 69 playmate 82 85 95 90 flash 59 61 70 66 
escape 86 89 90 86 l i mb 60 62 66 62 
shade 84 87 91 87 rescue 58 60 68 65 
counters 83 86 91 87 pel ican 68 70 55 .52 
ashes 89 92 83 79 antlers 60 62 59 .56 
lizard 86 89 86 82 grove 67 69 52 49 
= 
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TABLE IX ( continued) 
CORRECT RESPONSES FOR BOYS AND GIRLS 
BctYS Girls Boys Girls 
Per Per Per Per 
Word No . Cent No . Cent Word No . Cent No . Cent 
spark 69 71 50 47 gentlemen 45 46 45 43 
thorns 51 53 61 58 linen 35 36 50 47 
breath 51 53 57 54 spruce 40 41 45 43 
cord 55 57 52 49 entrance 39 40 29 27 
inn 50 52 56 53 shelter 31 32 23 22 
hoofs 55 57 49 46 fear 27 28 23 22 
pool 43 44 58 55 bai t 26 27 23 22 
figures 48 50 48 46 pouch 14 14 15 14 
women 48 50 48 46 hearth 0 0 7 7 
Three words were understood by every child: accident, 
camer a, teakettle . The word hearth was known by only seven 
chi ldr en. 
All the boys knew acci dent , beard, camera, cattle , 
customers, teakettle and treasure. No boy knew the word 
hearth . 
These six words were known by all the girls: accident, 
camera , jewels, stranger, suitcase, teakettle . One word , 
hearth , was know by only seven girls . 
In Tables X, XI , XII , XIII, XIV , and XV the words a re 
analyzed by f i elds of experience. 
Table X shows the number and per cent of the words in 
the Play field. 
- . 
---~ 
Word 
theater 
playmate 
model 
bait 
=...;==-.=---
TABLE X 
PLAY 
Boys 
Per 
No . Cent 
91 94 
82 85 
71 72 
26 27 
Girls 
Per 
No . Cent 
97 92 
95 90 
87 83 
23 22 
Theater was known by 94 per cent of the boys and 92 per 
cent of the girls. The word bait was known by 27 per cent 
of t he boys and 22 per cent of the girls . 
Word 
Store 
customers 
counters 
ent r ance 
Ranch 
cattle 
saddle 
herd 
stable 
Beach 
coast 
shore 
surface 
TABLE XI 
PLACES 
Bo_ys 
Per 
No. Cent 
96 100 
83 86 
39 40 
96 100 
93 96 
83 86 
66 69 
66 69 
59 61 
75 78 
Girls 
Per 
No. Cent 
102 97 
91 87 
29 27 
102 97 
104 99 
83 79 
71 68 
69 66 
73 69 
61 58 
56 
= --=---===== 
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The word customers was known by all the boys. No word 
was known by all the girls. The l east familiar word for the 
boys and girls was surface. 
Word 
acci dent 
suitcase 
stagecoach 
aisle 
footmen 
motorboat 
distance journey 
cord 
TABLE XII 
TRANSPORTATION 
Bo s 
Per 
No . Cent 
96 100 
94 97 
93 96 
88 91 
82- 85 
81 84 
78 81 
66 69 
55 57 
Girls 
Per 
No . Cent 
105 100 
105 100 
99 94 
98 93 
87 83 
87 83 
89 85 
77 73-
52 49 
The word accident was known by all the children and 
suitcase was known by all the girls. The least familiar 
word was cord for both boys and girls . 
== 
................... ______________________ _ 
Word 
Fami ly 
guests 
bride 
husband 
visitor 
women 
gentlemen 
Community 
stranger 
footprints 
group 
detective 
enemy 
beggar 
peddler 
figures 
Body - Clothes 
beard 
robe 
jacket 
breath 
linen 
Shelters 
hut 
inn 
shelter 
Home 
teakettle 
freezer 
feast 
hearth 
TABLE XIII 
PEOPLE 
BOlTS 
Per 
No . Cent 
90 93 
84 87 
85 88 
75 78 
48 50 
45 46 
93 96 
94 97 
91 94 
89 92 
77 80 
79 82 
78 81 
48 50 
96 100 
71 72 
65 67 
51 53 
35 36 
92 95 
50 52 
31 32 
96 100 
90 93 
91 94 
0 0 
Girls 
Per 
No . Cent 
104 99 
98 93 
86 82 
84 80 
48 46 
45 43 
105 100 
101 96 
97 92 
95 90 
87 83 
71 68 
72 68 
48 46 
95 90 
83 79 
84 80 
57 54 
50 47 
97 92 
56 53 
23 21 
105 100 
102 97 
94 89 
7 7 
The words teakettle and stranger were the only words 
kno11m by all the children. 
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The word hearth was known by only seven per cent of the 
girls and by none of the boys. 
TABLE XIV 
SCIENCE 
Bo s Girls Boys Girls 
Per Per Per Per 
Word No. Cent No . Cent Word No. Ce~t No. Cent 
Animals Food 
claws 95 99 104 99 frosti ng 94 97 89 85 
quills 90 93 93 88 ham 80 83 85 80 
l izard 86 89 86 82 crust 67 69 73 69 
slap 86 89 86 82 
burrow 82 85 89 85 Unclassified 
creatures 78 81 92 87 midnight 93 96 104 99 
beast 82 85 87 83 fog 90 93 103 98 
thump 79 82 76 72 heat 92 95 99 94 
den 66 69 79 75 flood 94 97 96 91 
doe 67 69 75 71 direction 92 95 97 92 
pelican 68 70 55 52 flames 92 95 87 83 
antlers 60 62 59 56 inch 83 86 94 89 
hoofs 55 57 49 46 shade 84 87 91 86 
pouch 14 14 15 14 ashes 89 92 83 79 
forenoon 79 82 92 87 
Plants bushel 79 82 85 81 
stump 94 97 101 96 thunder 63 66 75 71 
holly 72 75 84 80 flash 59 61 70 66 
hedge 69 72 67 64 spark 69 72 50 47 
limb 60 62 66 62 pool 43 44 58 55 
grove 67 69 52 49 
t horns 51 53 61 58 
spruce 40 41 45 43 
No word in the Science field was known by all the chil-
dren. 
~ -==~=================~==~====== 
TABLE XV 
MISCELLANEOUS WORDS 
BO'{S Girls 
Per Per 
Word No. Cent No . Cent 
camera 96 100 105 100 
treasure 96 100 103 98 jewels 93 96 105 100 
monster 95 99 101 96 joy 89 92 101 96 
escape 86 89 90 86 
pearls 76 79 88 83 
fortune 77 80 76 72 
pincushion 75 78 77 73 
wand 72 75 79 75 
rescue 58 60 68 65 
fear 27 28 23 22 
The word camera was known by all the children. The 
word treasure was known by all the boys, and the word Jewels 
was known by all the girls. The least familiar word for 
boys and girls was fear . 
Fi elds of 
Experience 
Transportation 
Miscellaneous 
Places 
Science 
People 
Play 
TABLE XVI 
ALL FIELDS 
Bovs 
Number Per Cent 
733 85 
940 81 
756 78 
2,903 79 
1 ,844 74 
270 70 
Girls 
Number 
799 
1,016 
785 
3,052 
1,994 
302 
- -- -==~============-== 
Per Cent 
85 
81 
74 
75 
73 
71 
===-= ----=== 
No field was understood by all the children. All fields 
were understood by more than 50 per cent of the children. 
The Transportation words were understood by 85 per cent of 
the boys and g irls; 71 per cent of the g i rls and 70 per cent 
of the boys understood the words concerning Play. 
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CHAPI'ER III 
SUMMARY AND CONCLUSIONS 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to discover the experien.ce 
b~ckground of children i n the third grade as measured by 
their understanding of 100 words found in the basal reader 
published by Scott, Foresman and Company. A picture test 
was developed and admi n i stered by classroom teachers to 2~1 
third grade children. The scores were analyzed and t he 
following conclusions drawn: 
1. It would appear that some chil dren lacked 
the experience necessary to understand 
the basal reader entirely. 
2 . The boys were superior to the girls. The 
mean score for the boys was 77 . 50 , com-
pared to 76.31 for the g irls . 
J. There were sixty-five words known by over 
75 per cent of the children. 
4. The followi ng thi rty- five words were known 
by less than 75 per cent. 
antlers fear jacket shore 
bait f i gures journey spark 
breath flash l i mb spruce 
coast gentlemen linen stable 
cord grove pelican surface 
crust hearth pool thorns 
den hedge pouch thunder 
doe hoofs rescue women 
entra.nce inn shelter 
62 
The words accident , camera, teakettle , 
claws, suitcase, and treasure were 
known by 99 per cent . 
5. The least fami liar words were hearth, known 
by only J per cent of the children, and 
pouch known by 14 per cent . 
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APPENDIX 
-DIRECTIONS FOR ADMINISTERING TEST 
TO THE TEACHER 
Have children fill out the information on first page . 
Make sure they write their names on each of the eight pages . 
TO THE CHILDREN 
We are going to play a game •rith these pictures . 
We are going to see if you know the names of the pictures . 
The rules are : 
Look at the pictures. 
Listen to what I say. 
Look at the pictures. 
Write the number I say on the picture. Some pictures 
will have more than one number on them. Some •rill have no 
number. 
Remember the rules : 
Let us do one together. 
Look at the sample. 
LOOK 
Put 1 on the donkey. 
Put 2 on the monkey. 
LISTEN LOOK WRITE 
Now look and see if that is right - number ~ on the donkey, 2 on the 
monkey. 
Now let us play the game. 
6 5 
Look at Box 1. 
Put 1 on the teakettle. 
Put2 on the camera . 
Look at Box 2. 
Put 1 on the boy who can hear thunder. 
Put2 on the boy ·who is in the fog . 
Look at Box 3. 
Put 1 on the herd. 
Put 2 on the beard. 
Put 3 on the beast. 
Look at Box 4. 
Putl on the flames . 
Put 2 on the hearth. 
Put 3 on t he ashes. 
Look at Box 5. 
Put 1 on the hut . 
Put 2 on the entrance. 
Put3 on the hedge. 
Look at Box 6 . 
Putl on the frosting. 
Put2 on the fortune . 
Look at Box 7. 
Put 1 on the freezer . 
Put 2 on the bushel. 
__ I 
Look at Box 8. 
Put 1 on the doe. 
Put 2 on the enemy of the mouse . 
Put 3 on the one who is making: his escape . 
Look at Box 9. 
Put 1 on the pincushion. 
Put 2 on t he den. 
Look at Box 10. 
Put 1 on the pi cture of forenoon. 
Put 2 on the picture of midnight. 
Look at Box 11. 
Put 1 on the crust. 
Put 2 on the feast . 
Put 3 on the ~· 
Look at Box 12. 
Put 1 on the claws . 
Put 2 on the stump . 
Put 3 on the cattl e. 
Look at Box 13. 
Put 1 on the women. 
Put 2 on the monster. 
Put 3 on the visitor. 
Look at Box 14. 
Put 1 on the limb . 
Put 2 on the grove . 
Look at Box 15. 
Put 1 on the figures. 
Put2 on the best shelter. 
Look at Box 16. 
Put 1 on the holly. 
Put 2 on the thorns . 
Look at Box 17. 
Put 1 on the oelican. 
Put 2 on the lizard. 
Put 3 on the pouch. 
Look at Box 18. 
Putl on flood . 
Put 2 on shore. 
Put 3 on pool. 
Look at Box 19. 
Put 1 on the inch. 
Put 2 on the quills. 
Look at Box 20 . 
Put 1 on the group. 
Put 2 on who can see breath. 
Look at Box 21. 
Put 1 on flash. 
Look at Box 22. 
Put 1 on gentlemen. 
Put 2 on v~nd. 
Look at Box 23 . 
Put 1 on bait . 
Look at Box 24. 
Put 1 on jacket . 
Put 2 on what is made of linen. 
Look at Box 25. 
Put 1 on t he frog on t he surface of the pond. 
Look at Box 26. 
Put 1 on the thing that gives a spark. 
Put 2 on the thing t hat gives heat . 
Look at Box 27 . 
Put 1 on the burrow. 
Look at Box 28. 
Putl on the spruce tree . 
Put 2 on the tree that gives shade . 
Look at Box 29 . 
Putl on the footprints . 
Put2 on the boy playing detective . 
Look at Box 30 . 
Put 1 on the animals goin.g in the same direction. 
Put 2 on the animals who can travel a greater distance. 
Look at Box31. 
Putl on the inn. 
Put2 on the theater. 
..,.,(. 
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Look at Box 32 . 
Putl on the girl VfhO shows ~· 
Put2 on the girl who shows fear . 
Look at Box 33 . 
Putl on the picture of a rescue . 
Put2 on the picture of a model . 
Look at Box 34. 
Put 1 on the accident . 
Put 2 on the footmen . 
Put 3 on the stagecoach. 
Look at Box 35 . 
Putl on the animal that can thump. 
Put 2 on the animal that can sla;e. 
Look at Box 36 . 
Putl on the treasure. 
Put2 on the cord. 
Put 3 on the playmate. 
Look at Box 37. 
Put 1 on the stable . 
Put2 on the creatures that live in the stable. 
Look at Box 38. 
Putl on hoofs . 
Put2 on saddle . 
Put3 on antlers. 
Look at Box 39. 
Put 1 on the suitcase . 
Put2 on the husband. 
Put 3 on the ones going on a journey. 
Look at Box 40. 
Put 1 on the coast . 
?ut2 on the motorboat . 
Look at Box 41 . 
Putl on the stranger. 
Put2 on the guests . 
Look at Box 42 . 
Putl on the robe. 
Put2 on the • "l Jewe..~..s . 
Put 3 on the nearls . 
Put4 on the bride . 
Look at Box 43. 
Putl on the beggar. 
Put2 on the peddler . 
Look at Box 41._ 
Put 1 on the aisle . 
Put2 on the counters . 
Put3 on the customers . 
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